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PREFACE

This study is another in a series of research activities and repcits that are under
the direction of the Division of Vocatioral Educaiion, University of Califormia In the
fina! phase of this study, the Bureau of Industri2l Education, California State Depari-
ment of Education, provided a smali grant that assisted the research efioris. The
scope and content of this publication make a diminutive contribution o the study of
iow-sccioeconorn:ic black inner-city stucents. o

The research iechnigue of using a visual multiple choice questionnaire is
unigee to research in vecational education. The establishment of characteristic
statement photographs as being positive or negative to the statement and/or direc-
tions assured a high degree of questionnaire validity. The use of pilot field testing of
the questionnaire established reliability.

The research team extends appreciation {o the adviscry committee and a num-
ber of individuals. To May V. Seagoe, Professor Emeritus UCLA Graduate School of
Edizcation, for her guidance and constructive advice during the initial stages of the
questionnaire’s development; Linda Malm, Project Photographe:. for her excelient
photographs; Yern Halcromb, Vocational Education Supervisor, for his review and
suggestions of the research dzta and the manuscript; Carolyn Leckner, Artist, for
designing the cover; Blanche Sturm, Secretary, for compiling the manuscript; and o
Jeanne Stone, Administrative Assistant, in her editing and suggestions for the erﬁ)‘éi‘t‘
of the publication.

It is the sincere hope of the research team that the findings of this study will be
beneficial tc schools serving low-socioeconomic black students and {o the teachers
entrusted with helping them attain their learning potential.

D.A.
1974
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INTRODUCTION

Passage of the 1968 Amendments io the 1963 Vocational Education Act
culminated in exiended vocational education services 1o a greater segment of the
national population. Inherent in the amendments was provision for assisting handi-
cappéd and disadvantaged students. National ccacera for all segments of our coun-
try’s inhabitants redirected schools toward program fferings to meet the needs of
all of 1ts studenis, rather than the historical narrow centratizaticn of attention to the
coliege bound. ‘

~ Despitie the scope of attentio'n given to the problems associated with inner-city
public schools, very litlle atténtion is given to the self-perceived values, attitudes,

‘and expectations of the students enfoliec. As assessment of a social and.academic

charactristic of iow-sociceconomic black inner-city high schoo! studems througa
their percepticns, should be preconcesved to ascertain why increasing numbers of
black students are unable to benefit from public education.

The high dropout rate for black students may be a result of various factors;
some suggest cuiltural background accounting for academic inadequacges; other
ssggest that the school's cultural response is middle class, and that the low-
socipeconcmic student is generally lacking in the social cues and verbal skills of the
middle class. There are cihers who suggest that the low-socioeconomic black
student is not highly motivated to achieve academically. Whatever the cause may
be, low-socioeccnomic black students have aspirations and needs necessary for
success in the value structure of their environment and our society.

This study was developed to identify how low-sociceconomic black students
perceive the world about them in relation to social and academic characteristics
identified by various research findings. The results of the study are intended to
assist inner-city high schocl vocational education teachers in the use of the basic
principles of teaching, and .to utilize the sbciai and academic characteristics of
black students in guiding them in their learning experiences.

-
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DEVELOPMENTAL ACTIVITIES

As a background for pulling inio focus empincal findings, the development of a
meaningful theoretical position serves as a foundation for improvement of voca-
ticnal edscat:on practices. Expenmental testing is characterizel by strong emghas:s
on cbiaining cbjective evidence periinent to problems, analyzing the evidence with
grobity and r:z):ab’e methods and arniving at carefully E:ircumscribed conclusions
from inference drawn as a result of the analysis.

Tie establishment of randomization fer the study*was based upon the fact that
the selecticn of the students studied was not mﬂz_enc:_ed by the research team i 2ny
way. thus, allowing the normal forces acling upon the population 1o resuilt in com-
pletely typical samples. ‘

Advisory Committee )

‘Beginning with the embrycnic stage of tius study and continuing throughout its
tenure. an adviscry comnuttee was cenvened io assist in the questionnaire develop-
ment and anzalysis of the research findings. A group of black people representing
vanious professions and living within the biack communities of Los Angeles County
compnsed :heédvisory committee. {See Appendix A for a listing of advisory mem-
bers.) The advisory commitiee met six times durnng the one ancjone-half years that
the study was in progress. ‘

The first two meetings of the advisory commiitee were concerned with the iden-
tification and selection-of social and academic characteristics believed io be typicul
of low-socioeconomic black inner-city studenis in the Los Angeles area. A list
criginating from other research activities concemed' with social and academic
charactenstics of low-socioeconomic black inner-city students was developed for
the advisory commutiee from-which the advisory committee selected and then modi-
fied the charactenstic statements. Modification was based on how the committee
members percewved the low-socioeconomic black inner-city high school students
Iring 10 their communities. After the list was compiled, the advisory committee sug-
gested photographs that would test depict each of the social or academic charac-
teristics that they had selected.

A professicnal photographer depicted each modified characteristic in a series
of different photographs. The photographs were given to the advisory committee
who utiized a Q-sort technigue to select the pictures that illustrated each of the
identified characteristic statements. Subsequently, the advisory committee selected

£ 7
2




54 additicnal photographs (three for each of tﬁe characteristic statemanis)in or-
der to have a total of four photographs for each of the characteristic statements that Q
would be in the study questicnnaire.

Basec on the advisory commiitée’s suGgestions, the 18 characteristic state- :
ments were matched with the 18 different charac:eristic'photograbhs. A cne sen- .
tence-direciion QW& developed in order to have the respondents indicate l
their selection of one of the four .pho!ographs refating to the charac*enstnc state- |
ments. The advisory ¢omimittee reviewed the questionnaire results ofa sma.lsample -
pilot test and suggested changes of certain photographs within the question- j
naire. These changes were a result of identified problems related ic the photographs .
and/or directions. The final two meetings of the advisory commitiee were concerned |
w.ith developing generalizations, projecting opinions and indicating implications for 1
teachers as a resulf of the responses provided by the 260 students studied——-— _ﬁﬁ.:i

1n addition, the low-socioeconomic high school students assisted in modifying _ }
the language in the direction statements for eacn of the characteristic statements ]‘
studied. Their suggestions did not necessarily conform to the corgect Enghsh gram- |
mar: however, their statements did provide better commumcation to the pOpu!anon |
that would be responding-to the questionnaire. It was through the assistance of beth J
the adv:sory committee, the students, and the pilot field testing that the
modifications resulted in a reliable questionnaire. _

|
|

Questionnaire Design
A. major goal in designing the quest:onnalre was to have a bare mirimum of

reading necessary to indicate answers. A second.gcai was to have the questionnaire
contain extensive visual content. By this technigue, it was planned that those par-
ticipating in the study would be required to interpret objective situations, would be
less defensuve less aware of scrutiny, and thus more likely to reveal much of their
inner life. _

The questionnaire consisted of 18 pages. Each page was devoted tc one
characteristic statement. A four photographic multiple choice format was used with
each“characteristic statement. The-directions for responding, corsisting of a short
sentence, were below the photographs. Figure 1 depicts a page format as used in

Athe questionnaire.

As previously discussed, some photographs were changed and all directicns
were modified after the first pilot fieid test of the questionnaire. A second pilot field
test was made with.the -modified questionnaire and no reasons for further change

were detected. . 3
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Disections

Figure i. Questionnuire Page Format

~_ Dunngthe development of the questionnaire, the research team recognized that .
some of the characteristic statement photographs were positive tc the characteristic
statement, whereas others were negative. There were 13 positive and five negative
photegraphs. Sever academic and six social characteristic statement photographs
were positive, whereas one academic and four social charactér_istic statement
photographs were negative. The characteristic statement photographs were identi-
fied, recorded for study analysis and were labeled 6nly within this publication. It was
through-the positive and negative identifications and frequency of choice by the-stu-
dents studied that determination of agreement or disagreement with the charac-

teristic statement could be established.

Sample Population and Procedure *

The populaticn for study consisted of low-socioeconomic black students at-
tending 90 percent or greater black-populated public_: scflools-lbca,_ted in low-
socioeconomic communities within Los Angeles County. There were eight public
high schools that met the seleciion criteria. The teachers of these schools randomly d
selected 260 fow-socioeconomic black students and arranged for the administration

Ars

of the questionnaire.
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The principal investigator met with the students and used uniform standard pro-
cedures. in explaining the questionnaire and in having the students record their fe-
sponses. Ail questions were answe.ed on all pages. The interest and cocpﬁmﬂnn

displayed by the students were exemplary .

,Analysis of Resuits

Both the posiﬁve and negative characteristic statement photograph selections
" had to be analyzed in relationship to frequency of choice to determine whether the
students studied agreed or disdgreed with the characteristic statements—Table 1
denotes how determinations were established. Choice of positive photographs at

high frequéncy or negative pﬁotograpﬁs at low frequency indicated agreement with

the characteristic. statement. Choice of positive photographs at low frequency or
negative photographs at high frequency indicated disagreement with the charac-

teristic statement.

TABLE 1 .
CRITERIA FOR ESTABLISHING AGREEMENT OR
DISAGREEMENT WITH CHARACTERIST!C STATEMENT

SIS

' FREQUENCY. FOR SELECTION or
CRITERIA
. posmvs . NEGATIVE .
¢ AGREEMENT HIGH Low
" DISAGREEMENT Low ) HIGH -

Throughi a binomial distribution startisticai analysis using a .05 level of
significance with a two-tail test, percentage quantities were established to deter-
mine whether the percentage of students selecting the characteristic statement
photographs was significant. For positive and negative high frequency choices 30.3
percent or higher, and for positive and negative low frequency choices 18.7 percent
or lower, it was determined that within these two parameters the choices were
s;gm_fiéantly greater than all other choices. Based -upoﬁ the statistical limits and the
frequency distribution in Table 1, agreemerit or disagreement with each charac-

. teristic statement was determined.

-
b
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- FINDINGS . .

] ; ey .

The ensuing pages contair:e:ﬁe finding; 'ﬁ)f this study. Four items are presented
on §ach right-hand,pag_e. These are the characteristic sgatem'ent; the four photo-
graphé tha{ were in the questionnaire that depicted the chéracteristic statement, the
selection data, and the directions as they appeared in the questlonnalre On each
left- hand page three items concerned with the right-hand page:}are presented. These
three ltems are: discussion of findings, advisory committee’s projected opinions,
and lmphéatlons for teachers.

Figure 2 denotes the right-hand: page format. The thre?‘ltems contamed -on the

page are schematically displayed. Figure 3 denotes the details that accompany the
.charactenstlc statement prkgtograph Familiarization with the coding system-is
essentlal for interpretation of the study’s findings.

1 ' «

—4—— Characteristic statement

£

P e P : Photographs

/_c (=

- -

Figure 2, Right Page Format For Findings
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’1 As a result of the ana|y51s of the findings, it can be concluded that the respon- -
dents did dlfferent1ate among the 18 characteristic statemenits and did not differin
t}telr assessment regardleso of the school in which they were enrolled. The students
- dlsagreed with seven of the characteristic statements, and possnble reasons for this
' ) dtsagreement are found in the “d:scussnon” section. The tmpllcatlons for teachers
should be expanded and modified as d|ctated by the mstrucflo'tal environment. The
necessnty for establishing a large resource of teachlng technlquef, a'\d approprlate
L subject content .is essentlal if significant educational progress is to_be achieved.
- t The research team is aware that dlfferent results may be obtaired in various -
parts .of the nation, should the research. procedure be replicated. However, the find--
lngs of this study should be given. serlous consideration in attempts to lmprove
Iearmng attamment by Iow-socuoeconomlc black high school students. All avenues
must be mvestlgated if a viable and effective high school mstructlonal program is to

z

be tprov1ded for the Iow-somoeconomlc black students.




Social Characteristic 1, Living Environment

Black inner-city., low-socioeconomic high school students tend to stay within
their immediate environment and thus remain unfammar with areas beyond their
neighborhcod boundaries.

Mark an “X" in the box below the ptcture showing the scene you see the most in
your neighborhood.

13

8



Discussion of Findings s

The students responding to the guesticnnzaire selected at a high fregrency the
positve charactenstic ghotogrerh and thereby ind:cated zgreement with charec-
teristic 1. Thus. characteristic 1 for this study's findings is accepted.

Socioeconcmic conditions have 2 dynamic effect on the way pecple see them-
selves and others. The artifudes, prejudices and valee systems of inner-cily biack
students can be a sroduct of their limited environment. The characteristic photo-
craph "B” was selected by 84 percent of those surve)}ed. This picture porirays an
or@énary strest scene in a black neichborhood. Photograph “C.” of a large building,
was selected by 12 percent ard indicates that high-rise buildings are not urcommon
in the black student's environment. However. photographs “D™ {3%) and “A™ (1°
appear to be areas of least familiarsity. )

Adyvisory Committec’s Projected Opinions ‘

1. The tencency for black siudents to stay within their immediate environment is
most often prompted by a lack of financial rescurces as opposed to a fack of in-
terest, desire, ©r aggressive curiosity.

2. The mmvolvement in gang activity may limit inner-city black students to their im-
mediate environment.

3. The exposure to the larger sociely can be psychologically detrimental to
black students accustomed to life in a fimited environment. o

implications for Teachers .

Teachers shouid be aware that when they discuss events, ‘geogréphic locations
and conditions of areas other than the communify in which the school is located, the
students need considerable additional information to visualize the reasons for the
teacher’s commenté. This visualization may be brought about through field trips,
films, coupled with classroom discussions, investigating through the use of
publications with readable narratives and appropriate photographs, or any other way
that the teacher can bring the outside world to the student. The innercity teacher
should challenge black youths to aggressively explore tne world in which they live.
Every attempt .hould be made to have the students develop the ability to relate their
learnings te areas larger than their immediate environmerit:




Social Characteristic 2. Acult Models

-

>

-

Black inner—ity. Iow -sociceconomic high schocl students have few expenences
with seecessiul adult models whem they can emulate.

2

r 4
.

Mark an “X" in the box beiow the picture showing the people you respect most.

10
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Discussion of Findings

The students responding to the guestionnaire selected at a high freguency the
positive charactenistic photograph and thereby indicated agreement wiith charac-
teristic 2. Thus, characteristic 2 for this study’s findings is accepted.

Black students, in low-sociceconomic communities, have limited experiences
with successful black models. The characteristic photograph “8,” selected by 46
percent of the students, shouid have been rated the lowest and possibly photograph
~D" the highest if the social characteristic were to be true. In this study, this parti-
cular social characteristic appears to be rejected by those surveyed. Rather, there is
strong indication that successful contact can develop closer associaticns and good
relations.

Advisory Commnucs Projecied Opinions .

1. The infrequent contact many black students have with successiul black people
may have a negative impact on their educational and occupaticnal aspirations.

2. The iower-socioeconcemic black student, having unique needs and desires stem-
ming fzom a different value orientation than that of the society about Kim, views
success differently than the larger society.

3. The many black students living in low-sociceconomic communitieC are unaware
of the successfu! black aduits within their communities.

Iimplications for Teachers

Flexibility in the administrative and instructional praciices of the high school
has a direct relationship on the extent to which resources within the community can
be used in learning activities. These practices should make it possible to bring black
community resources into the school when these resources can contribute to the
learning process. Specialists from industry and business, teachers from nearby
colleges and universities, and other successful-people in the commumty should be
vsed as models for black students.




Black innercily, low-scciceconomic hich school stucents have a capacity for
close and loyal perscnal relationships. This is espec:ally true of relationships with
their peers, because of their need for sustained 2ssociations, they find in each other
the suoport they need, but seldom get frem adults. However, once an adult succeegs
in winning their friendship and trust, especiaily in times of crises, aduits will con-

Social Characteristic 3, Loyal Relationships

tinue %o receive their Ioyalty and support

Mark an “X” in the box below the picture that shows best the situation in which you
develop warm and lasting friendships.

17
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Discussion of Findings

The stedents responding o the questicrnaire sclected at a high freguency the
positive charactenstic photograch and thereby indicated agreement with charac-
teristic 3. Thus, characteristic 3 for this study's findings is accepted.

The characteristic photograph “B™ was selected by 51 percent of those sur-
veyed and does confirm that friendships can be developed with adults. Photographs
~A.” “C"” and “D~ were selected by the remaining 49 percent of the students. Ezsch '
of these i:holcgraphs indicates that friendships can be developed Wwith other than
black adults. This generally holds true when adults, regardless of color, gain the in-
terest and irust of the black siudent

Advisory Commitiee’s Projected Opinions

i. The dlack student, as in the case of all students, learns best in an atmosphere of
academic and social acceptance. _

2. The black student responds {6 honest relationships based cn muiual respect

3. The black student can develop a sincere, warm relationship with adu'ts, regard- |
less of color.

implications for Teachers -

Teacher-student relationships in inner-city schools should be based on mutual
understanding, confidence and reSpect among all persons participaling in the learn-
ing envircrment. Effective human relations are just as desirable in black schools as
elsewhere in our democratic society. Black students can discern between sincerity
[ and hypocrisy by the teachers’ acts and expressions. Low-socideconomic black
students iearn at an early age to interpret expressions from others around them and
do not necessarily have to have many words to detect the feelings of others. This
skili for sensitivily io non-\;erbal instructions may cause many students to interpret a
different degree of relationship to the teacher than that of students who are only
istening to the teacher's words. The teacher should be aware that the student may
make snap judgments and block additional verbal instruction. This blockage of in-
struction may then hinder the student in performing what was asked to be done Asa
student learns to listen for more instructions and the teacher retards personal

biases, learning can increase.

13




-Social Characleristic 4, Communication Skills

-

Black ‘nner-city. ow-socioeconomic high school students are deficient in verbal
and communication skills that are acceptable in the present day larger society.

o
o

D O «%

Mark an X" in the box below the picture in which situation you really express your
feelings.

\ 19
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Discussion of Findings

The students responding to the questionnaire selected at a high frequency the
positive charactenstic photograp and thereby indicated agreement with ;:harac-
teristic 4. Thus. characleristic 4 for this study's findings is accepted.

Black high school students are generally uncomforiablé in their verbal com-
murications with white authority figures, especially when rappor; has not been
established. They express themselves best when in the company of their peers. By
accepting photograph “D” the students indicated that they best express their
feelings with peer groups. Photograph “C™ was second choice (28%) and depicts
comrmunications by a small group within a school setting. Photographs “A™ and “B"
had Iow selection and illustrated conversations between two individuals, a student

and an aduit.

Advisory Commitiee’s Projected Opinions

i. The black dialect is extensively used in the black community and is usually
spoken and accepted by blacks.

2. The deficiencies in acceptable communication skills by black students do not

"~ indicate a lack of inteliectual capacity.

3. The black student may have communication problems within the school because
of inability to use formal English as well as the black dialect.

Implications for Teachers

The basic skills and concepts of acceptable communication should be a part of
daily learning in the inner-city high school. Teachers should afforc black students a
variety cf opportunities to write and speak for the purposes of learning to organize
and communicate their ideas effectively. High aspirations must be tempered with
self-awareness for improvement in communication skills. The traditional system of
reading literature or writing papers concomitant with the black low-socioeconomic
student’s experiences make these exercises irrelevant.

Examination of the abilities of teachers to communicate with black students
must be conducted to determine whether school communication assignments are
given by teachers in order to develop specific skills or are given without cea-
sideration to the prevailing language usage of their students. Utilization of provenr
techmiques in teaching viable communication skills should increase student interest

and learning attainment of communication skills.

\




Social Characteristic 5, Materialistic Concerns

Black inner-city., low-sociceconomic high‘school students have a greater pre-
cccupaticn and concern with materialistic things that bring immediate gratification.

»
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Discussion of Findings

The students responding 10 the questionnaire selected at a low frequency the
positive characteristic photograph arnd thereby indicated a disagreement with
characteristic 5. Thus, characteristic 5 for this study’s findings is rejected.

Black mnner-city students are interested in acquiring academic and vocational
skilis necessary for future employment. Characteristic photograph “A™ received only
16 percent and does not bear out social characteristic 5. Photograph “D™ received
47 percent of the selections and appears to indicate that the students studied were
interested in preparing for the future, rather than cwning an automobile or perha{ps
performing a menial task as depicted in photograph “C.” ‘

Advisory Committee’s Projecied Opinions

1. The black students are-willing to engage in long-range study in order to improve
their socioeconomic staius.

2. The black students must atiain a continuous series of short-range goals to
develop their intrinsic motivation.

3. The black students’ materialistic desires are not significantly different than the
materialistic desires of other racial or ethnic groups.

implications for Teachers

The inner-city school should provide instructional programs for varieties of
abilities, background, and educational and vocational interests. The opportunity for
students with mechanical abilities should be as prevalent as for those with special
academic abilities. The tendency to strive for learnings or vocational skills beyond
the existing. abilities should be retarded, but not discouraged. ’

The long-range goal which may be beyond the student’s present capabilities
should not te lost. However, a series of shori-range obtainable goals must be
provided by tha teacher, so that in the end the studeni may achieve his higher

aspiration goals.




Social Characteristic 6, Emotional Reactions

Black inner-city. low socioeconomic high school students tend to react to
emotions rather than rational behavior.

-

2 (positive)

Mark an “X" in the box below the picture showing the approach you would use in
solving your problems. 23
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Discussion of Findings

’ The students responding 1o the questionnaire selected at a low freguency the

positive characteristic pfiotograph and thereby indicated a disagreement with

characteristic 6. Thus, characteristic 6 for this study’s. findings is rejected.
Black inner-city students have little trust in the ability of governmental agencies

to provide solutions to their problems. However, they do seek other traditional meth-

ods utilizing rational ways 10 solve their problems. The characteristic photograph

“C™ was selected by 11 percent of the students, thus rejecting social characteristic

6. Photographs “A™ and “B" indicate that black students would sesk help from

ministers or from friends. . i . _

Advisory Committes’s Projecied Opinions '

1. The black students favor those situations that have proven most successful in
helping them with their prcblems.

2. The black students, as all other students, tend to turn to persons they feel have
a sensntmty toward their problems. -

3. The black students are willing to receive assistance from individuals who help

them reach rational solutions. -

implications for Teachers

The successful teacher understands that normal adolescent beha\glor is not
necessanly dasirable or pleasing. If not given the proper oppor'umtles to be “‘some-
body"” in the eyes of their classmates, students may engage in actmtles that are
neither constructive or wholesome. /

Black inter-city students do not give vent to emotxons “when individuals are
readily available to assist them in solving their problems. it is through frustration and
Hiarassment that groups can be coerced to gair results by forceful action. Therefore,
it behooves teachers to provide prompt attention to student problems and needs and

thus eliminate grievances and overt actions. ] s




Social Charactaristic 7, Repetitive Events . S/ !

Unusual experiences make a deep impression on black innercity, low socio- l
economic stucdents, as-in the case of all students, when parents do not converse or
remind the students of past happenings in their lives. Students remember repetitive
events of important personal experiences. .

-
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The students responding to the questicnnaire selected.at a low frequency the
* pegative characteristic pholograph and thereby indicated agreement' with charac-
teristic 7. Thus, characiens ic 7 for tnis study‘s findings is accepted.
Black students are more dependent on thelr iimited environment for academic
and social leamning expenences than students from the larger society. Inability to
. migrate any distance from their immediate environment preciudes opportunities {0
gain- a variety of experiences. The characteristic photograph “A™ was selected by .
four percent of _the'students, thus accepting social characteristic 7. The athietic
field in school was selected by 73 percent of the students, indicating the role school
-activities affect their lives. The constraint against seeing birds in a park emphasizes
the necessity for broadening black studen -experiences.. ‘

/
Discussion of Findings h
1
Advisory Committee’s Projected Opinions ) . |
1. The exposure o1 .ack students to the larger society is greatly dependent on the
financial ability of their parents.
2. The black student, as most other students, is more comfortable in situations
- where the surroundings are famjliar.
3. The black student, as most other students, broadens self-awareness from new_

experiences.

implications for Teachers
The school program should be concerned pnmanly with the intellectual growth
Tt and citizen development of all students. An effective inner-city educational program
~ .should expose students, while they are at school to the intellectual, civic,
economic, occupational and social life of thelr city.

Low-socioeconomical students should be provided with lnformal peer group
discussion centers which would, in part, fulfill the lack of conversation with parents
at home,; These smail group sessions should be designed as learning activities
having purposes and desired outcomes defined so as to preclude aimless chatter.
Discussion sessions have to dey'elop credibility of items injected by the teacher and
must create confidence of acconiplishment’within the students.
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Social Characteristic 8, Limited Experiences

. Black innercity. low-sociceconomic high school students have litlle contact
ard expenence with social, cullural and governmental institutions which the schoc!

assumes most students have encountered pricr {o entering scheol.

. - )J__, .
. ‘ ,,—» ..’ ’
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(negative) A [0 4% A B D’ 7%

'S > - ES
Mark an “X" in the box below the picture showing the activities you experienced
most before starting school. 27
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Discussion of Findings ~

The stucents respending 1o the guestionnaire selected at a low freguency the
negative chatactenist.c pgholocgreph and thereby indicated agreement with charac-
teristic 8. Thus., characteristic 8 for this study’s {findings is accepted.

Black students experience with more fregquency those institutions which are
prevalent in iheir immediate environment. The low selection of the courthouse.
railroad station, and airport supports social characteristic 8. Almost three-fouriths
(73%5) selected churches as the experience that they remember best pricr {o enter-
ing school. The early religicus influence upon the black student instills an element
of moral condu~t that may be overlocked by schools in planning educational pro-
grams.

Advisory Committee’s Projecied Opinions

1. The experierces of black students with govemnmental institutions are often
negative. ’

2. The majority of black students recall the church as the prime experience prior {0
starting school.

3. The black students have very littie opportunity to be passengers on zirplanes, -
trains or intercity buses.

implications for Teachers

The inner-city students’ background and living environment should be the point
of orientation for selection of the school's learning aciivities. It is essential that
teachers learn the scope of experienices the students may have had within the com-
munity. These experiences need to be suppiemented in order to provide a broader
scope of experiences wittun the soc:al, cultural and governmental institutions of our

nation.
The use of planned field trips, outside speakers, teacher aides, video tape and

" motion pictures can, to some extent, broaden the students experiences.

Organized work experience activities in clusters of occupations provide insights
nof learned from lectures or textbooks. Every plausible and im:ginative metihod
should be considered and utilized if the fullest intent of the schoo! program is to be

attained.
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Social Characleristic 8, Resent{ul of Authority

Black intercity lon-sccioeconcmic high chocl stucernts are distrusticl and )
resertfil of avtherity.

4

(negative)

D O0s% A

had >

Mark an X7 in the box below the picture showing the person you most freely would .
ask questions to assist you. 29
9
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Discussion of Findings
The stucents respending to the questionnaire selscted at a high freguency the
pegatne chaactensic gheiograph and thereby indicated a disagresment with
charecteristic 9. Thus, characteristic 9 for this stedy’s findings is rejected
Blzck inner-city stucents have positive attituces toward authority figures ang
kigh-tevel pcsitions. There were 31 percent who selected the characternstic ©

‘photograph ~D.” Discussion with the students indicated that they would ask a

policeman ics kelp when they believed he could Give them assistance or information
and would not harass them. The students 2iso indicaled that ibe reason for the iow
se'ection of photograph “A™ was that positions, such as a posiman, are not
necessanly he!d sn high esteem. Selection of photograph “C™ reinforces the concept
that black students will seek help from authority figures, particularly from other
black individuals.

Advisory Committee’s Projected Opinions

i. The black students generally experience negative relationships with persons in
authorily.

2. The black students will approach any person in authority who will give them ac-
curate information.

3. The black students relate better o black responsible authority figures.

implications for Teachers

AS a basis for student conduct and discipline, the innercity teacher shouid em-
phasize seli-discipline, coustesy and self-responsibility for cne’s acticns. Siudents
reflect actions of adult mogels and their teachers. The use of authoritarian control
shou!d be avoided if skilis and respect for democratic processes are to be learned.
Student involvement in instructional planning and evailuation creates an atmosphere

of belonging. )

Black nner-city students have no fear of individuals in authority, but are quick
to recognize dictatorial and arrogant mannerisms. The students will have no
hesitation in working with individuals they know are trying to help them.
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Social Characteristic 1G, Hostikity and Akenation

Black innercity. low-socioeconomic kigh schoo! stucents feel hostile towards
and alienated from socisty at large.

LS

-

Mark an “X" in the box below the picture showing the scene in which you would be
most relaxed. .
31
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Discussion of Findings

The students respond.rg {o ihe guesticnnaire selected at a high freguency the
regat.e chatactensi. ghelograrh and thereby indicated a disagreement with
craszcternst.c 10. Thus. characienistic 10 for this study’s findings is rejected

Black inner-cily stuleris are at ease with congenial people and familiar en-
wicrments. In uniamular surrocndings. they are relaxed in situations where they can
successiully compele and relate to others on an incdividual basis. The characteristic
chotograph B~ was accepted by 36 percent of the students. This appears io in-
c.cate thal relaticnshups with the larger society may nct be as hostile as it has been
presumes. The low selection of ghotograph “C™ (10°:) may indicate it would be dif-
ficuit to relax in large group seitings.

Advisory Commitiee’s Projected Opinions

1. The black stucent’s hostility towards alienation from society at Jarge may be a
product of having fived in a limited environment.

2. The black stucent’s acculturation into the larger society can be psychoiogically
detrimental to those accustomed io fife in low-economic commurities.

. 3. The black student with proper guidance and encouragement can adapt to the

envircnment of the larger sociely.

Implications for Teachers

Adolescents 1n their relationships with school and the outside worid usually live
1n a confused state of double standards. The moral codes of government may not be
the same as standards taught in school. Their parenis’ standards for conduct may
deviate also from those taught in school

The e:g‘ent of understanding the nature and problems of the adolescent infiu-
ences the degree to which a teacher can provide an effective environment ior in-
tellectual and social cevelopment. Teachers can be the cataiyst which eliminates
ihe’ieelmg cf hoslihly ang alienation by black inter-c;ty low -sociceconomic students

toward the larger society.
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Academic Characleristic 11, Successful Experiences

Black irner-cily. low-sccioecenomic high schogl stedents are not exposed {0
successful experiences and are «nus conditioned to failure and cemoralization
which create a namative self-image and Iow estimates ¢f their own competencies.

Ja

“ i

(positive) A [1 4% A

vMark an “X” in the box below the picture showing how you‘feel about most of your

33

. 28 .

schoo! work.




Discussion of Findings

The studznts responding to the guesticnnaire selecled at a high freguency the
positve cha.actenstic phoiogrerh and thereby indicated agreement with charac-
teristic 11. Thus, charactenstic 11 for this study's findings is accepted.

Black stucents 1n mmner-city high schiools often view their school experiences as
painful, frustrating cnd containing few successfu! exprriences. The characieristic
picture “A” was selected by 46 percent of the students and supporis the social
characienstic 11. The other three phologrephs received about the same percerntage
indicating that not all students are demoraiized. However, school expernences which
do not provide some cdegree of success in the daily leaming expenences do deny
studenls those elements Ieadzrg toward higher motivation.

Advisory Committee’s Projected Opinions

i. The succession of unsuccessful learning experiences can demoralize any
student {0 a negative self-image and a low estimale of perscnal competencies.

2. The grading system used in many classes does not refiect the requirements
for success in the worid of work.

3. The excessive emphasis on academic grades that are not realistic {o learning
gain is a major contributor to poer seif-esteem and expectations for many
students, particularly in black commumty schicols.

impkcations for Teachers

In many cases large amounts of teacher time and effort are spent trying to get
students to learn assignments which they do not see as relevant to their future
needs. If curricula goals are not accepted by the students, the learning probably will
be mncomplete and iransitory. Generally, such learning disappears as rapidly as
items “crammed” for a final examination.

Teachers must provide students with both short- and long-range goals. The
goals must be understood and accepted by the students, anci all leaming activities
have to relate directly to the goals. The teachers not only must develop the goals
with the students but must point out continually how the learning activities relate to

the goals.

34

29




Academic Characteristic 12, Abstract ideas

Black inner-tity, Jow-socioeconomic high school students are creative, moti-
vated, and pxoficient in areas where their interests lie. If they believe learning activi-
ties have little os no refevance to their needs, as they perceive them, they will con-
sider them wseless or a waste of time. This is particularly true of abstract ideas,
plans for the future, or subject maiter which they have never understood in terms of
purpose in their overall education.

Mark an “X”" is the box below the picture showing what you reafly would like to get
into. ' * 35
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Discussion of Findings

The students responding to the questionnpaire selected at a high frequency ihe
positive characteristic photograph and thereby itidicated agreement with charac-
teristic 12. Thus, characteristic 12 for this study's findings is accepted.

Low-socioeconomic black students are capable of thinking abstractly to the de-
gree of developing future career choices among status occupations. They are in-
terested and motivated to seek those professions that have been closed to them in
previous generations. Characteristic picture “A™ depicts a scene with modern elec-
tronic equipment and an occupation which is new to the black employment market.
The selection of this phctogr'aph by 57 percent of those surveyed reinforces the
concept of the social characteristic. Photographs “B™ and *C” show creativity in art
and graphic communications, whereas photograph “D” depicts work that is very
familiar to the youth in the black community. However, individuals going into auto
repair have not necessarily achieved a high degree of success in the black com-

munity.

Advisory Committee's Projected Opinions

1. The learning of abstract ideas generally are useless to low-socloeconom:c black
students without the correlation between physical elements within the environ-

ment.
2. The majo1ty of black students have been conditioned to perrSwe success as a

-~

“white collar” job.
3. The narrowing of certain select occupations over the multitude of available and

reachable jobs has limited black students in their apperception when selecting
career choices.

implications for Taacths
Inner-city students are not easily persuaded to participate in learning acnvmes

that are boring and have little meaning for their present experiences or relevance to
their anticipated future needs. Students potentially have an-insatiable curiosity and
desire to learn. The inner-city teacher must develop and encourage learning through
the stimulation of curiosity. As in the case of all students, there needs to be a con-
tinual breadening of each student’s comprehension with'new bg_ncepts, but dlways
in relationship to that which the student knows. C'?ea_tivjty can be devéloped when
teachers, thems’elve_s, are of a creative nature and are sensitive to the minute sparks
of innovation expressed by their students. Generaily, formal drill and recitation do
not instill creaiivity, however, they may provide a base from which those being en-
couraged to create can establish 2 foundation. ‘
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Academic Characteristic 13, Work Capability ‘ -

Black inner-city, low-sociceconomic high schoo! students are capable of work-
ing well and hard on a specific task or assignment which has a purpose for them, for
example, taking courses which wil! resuit in a job ¢z help achieve scholarship lead-

ir3 {o a career.

-~ N

Mark an “X’a' in the box below the picturé showing how you work on school assign-
ments or projects which have future car§e_lr, promise for you.
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Discussion of Findings o _ _ ‘

The students responding to the questionnaire selected at a high frequency the
positive characteristic photograph and thereby indicated agreement with charac-
teristic 13. Thus, characteristic 13 for this study’s findings is accepted.

Black students are willing to work persistently at those tasks that show a
positive correlation between the task and future career possibilities. The social
characteristic photogra{:h “A™ was selected by 59 percent of those surveyed. Photo-
graph “D,” depicting studying at home, also inGicates a selection in the area of
studying. Photographs “B” and “C” depict non-studying activities and unorganized
classroom situations.

Advisory Committee’s Projected. Opinions

1. The realization of a better sccial and economic status, through education, can
serve _as a motivational stimulus for black students. 4

2. The resuits .of positive motivation can stimuiate all students to achieve.

3. The use of extrinsic motivation must be subtly applied so that the student’s in-
trinsic motivation can increase {o the degree that it will lead to successful learn-

}

» ing' /’ & »
Implications for Teachers
. Learning experiences generally are fruitful when they have meaning for the

learner. Instruction that requires memorization to recite definitions for an
examination and then is forgotten should be avoided in all teaching assignments.
Teichers must be aware that forgetting is a process of learning and that students

need review, practice and the formation of generalizations which will assist in the
retention of learning. The retention of learning, coupled with application to related
challenges needing solutions, comprises the foundation of ‘that which is learned. ’ j
The more experiences an individual accumulates toward successful solutions, the :i
more motivated the individual becomes and a greater accomplishment results. |




Academic Characleristic 14, Non-Personal Rolmncn

Black inner-city, low-sociceconomic high school students may be slow-to make
- non-personal references. It is difficizlt for them to imagine or visualize impersonally,
because they have not been encouraged to.develop this abmty They believe only
what they can see, feel, and prove.

Mark an “X” in the box below the plcture showmg the ac‘“.u*.y that brings out the
best in you. :
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Ducusuon of Findmgs
The students responding {o the quesnonnalre selected at a high frequency the
posxtwe\ch\afactensnc photograph and thereby indicated agreement with charac-
teristic- 14. Thus, characteristic 14 for this study’s findings is accspted.
Low-scciceconomic black students respond to concrete physical activitiec bet-

ter thanthey dc to abstract academic activities. By accepting the characteristic -

photograph “B™ they supported academic characteristic 14. Photographs “A,” *B,”
and “C" received approximately the same percentages. These three photographs
depict peer group actmtles and group interaction whereby the students sense their
bemg and accomphshments .

_Mvi;ory Committee’s Projected Opinions

1. The majority of black youth utilize physical activity as a means of coping witii
their limited environment. -
2. The black 'yout'n prefer social interaction through dancing and informal

-

discourse.

implications fosr Teachers

Inner-city educational experiences should give all students a sense of security
and satisfaction with their personal development. Teachers should provide the
hecessary ccncrete and abstract learning activities to give each student an oppor-
tumty to succeed. Students initially will need assistance in identifying their learning
success. .

‘Learning activities shculd begin with practical applications and should be sup-
ported by abstract ideas after practical applications are upderstood When m-
dividualized leammg activities are utilized, the stigma attached to remedial leammg
must be removed and the concept that m-depth learning is being provided. It is

" essential to instill the awareness for in-depth training, rather than having students

believe they are being isolated because of lgarning difficulties. -

=

&

‘3. The black student utilizes black dialect in relaxed conversations with friends.

-
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Academic Characteristic 15, inadequale Counseling

Black inner-city. low-socioeconomic high school students believe they are nct
given the {ype of counseling, encouragement, vocational {raining, or other supporst
they need to enter the world of work. When they encounter discrimination or {ailure
in job seeking because of their age, race, or poor educational background, they do
rot believe that a return to school will improve their situation

Mark an “X” in th2 box below the picture showing the activity that will get you a job
after you leave sciinol.




Discussion of Findings

The studeris responding to the guestionnaire selected at a kigh freguency the
positive charactenstic piwlogreph and thereby indicaled agreement with charac-
teristic 35. Thus, charactenstic 15 for this study’s findings is accepted.

Black imnner-City slucenls have conficence in the traditional method of entering
. the world of wsork. Alihough characieristic photograph “B™ received 32 parcent cf
the selectiens, ghotographs “A™ 2ad “C™ also depict activities that assist in gelling
2 ;0D after jeawing schoo), and the combination of the three photographs cutweigh
photogrepn “D™ corcemed with athlefic activities.

Advisory Commitiee’s Projected Opinions
1. The black stucdeals have some awareness ¢f the necessary employment skills
neecded for employment, as well as the cpporiunities for employment that exist

for them in their community.
2. The black students, in most cases, have imited educational altematives and are

cenerally confined (0 the career cevelopment resources in their community
regardless of quality.

3. The black students faced with pco: educational and career development r2-
sources can be Giscouraged from achieving improvements for their socio-
€Cconemic "status.

implications for Teachers

The schocl curricula shouid be organized to assure proper articulation in learn- ’

ing experiences from one grade-level to another, and from the school to the worid of
work. Counselor workioads must be reduced so that they can provide adequate ad-
visemr-. 10 students. The content of counselor training programs musi inciude a
comprenensive component on job iraining and placement advisement. Work orien-
tation classes have not proven io be adequate, particularly for the black low-
scciceconomic student.

The holding power of the school can be increased when the students have con-
crete evidence that the curricula and guidance proarams of the school are in jux-
taposition with the world of work.
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Academic Characteristic 16, Failure Syndrome

Black irner-city, !ow-socioeconomic high school students expzrience a failure
syndrome resulting from apathy and a lack of self-confidence.

Mark an “X" in the box below the picture that shows how you feel zﬁ)out your self-
confidence. 13
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Discussion of Findings

The studen!s responding i0 the guestionnaire selected at a iow frequency the
positive charactenstic pholograph and thereby indicated a disagreement with
charactenist:c 16. Thus, characteristic 16 for this study's findings is rejected.

VWhen properiy mctivated, black fow-sociceconomic students will engage in
school activilies that provice them with oppertusnities to build their self-confidence.
Charactenistic photograph “A™ was selected by six percent of the studenis. The
students mdicated that activities which lead to seif-confidence are the types that
they would select The abilily of the respondents to rq;ect the charactierisic photo-
graph of a cespondent indvidua! from phelographs d icting some Jegree of ac-
complishment appears to indicate a recognition of seli-confidence activities.

Advisory Commiitee’s Projecled Opinions

1. The black student’s apathy can oe stimulated when there is a lack of ssceessiul
black modeils within the living environmeni.

2. The black siudent’s apaihy can be directly associated with apathetic attitudes
shown them by memberss of the larger group.

3. The black student’s faiiure syndrome and lack of selfConfidence may be a
refiettion of negative motivation towards school based cn how uninterestingly
learning concepts are being taught.

imphkcations for Teachers

Inner-city high school teachers should be conceméd with the growth agd
development of each individual student, rather than with ine preconceived ideas of
what the mythical “average student™ should know at a certain grade level. Learning
difficulties must-be diagnosed for cause, rather than generalizations that the student
cant read, write cr speak correctly. The necessily for continuous and patient

guidance is essential for teachers.
The ultimate gcal for teachers should be to provide black low-socioeconomic
students self-confidence in the development cf their learning skilis.

-




Academic Characteristic 17, Yocational Objeclives

Black innercity. low-sociceconcmic high school students fall o make a
mearninghul associatiun. betweerd school activities and vocational cbjectives.

(D=

;posiﬁve) A% A

Mark an “X” in the box below the picture showing the activity you feel is most likely
to lead you to a job.
Y 35}
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Discussion of Findings .
The students responding to the guestionnaire seiected at a low freguency the
positive characteristic photograph and thereby indicated a disagreement with
characteristic 17. Thus. characteristic 17 for this study’s findings is rejectad.
Biack inner-city kigh schoo! students have the ability to determine for them-
selves the poientizl a career development aciivity has for their particular career
aspirations. Characteristic pholograph “A™ was Icw in selection, however,
photograph “C™ received 57 percent selection of the respondents. Photoggagh “C”
does depict work activity within the schooi, whereas photograph “A” indicates a
discussion in front of a schoc! shop and thereby may not indicate a work siluation.
Photographs “B™ and “B~ do not indicats activities leading toward work. In “B” the
student appears to be relaxing and in “D" the student 2ppears to be studying some

academic subject.
] »
Advisory Committee’s Projzcted Opinions

i.  The falure of black students to draw meaningful asscciations between scheo!
actiities and vocational objectives is most often due 1o ithe schoo!'s inability to
show coriciation between the two.

2. The black students believe acquisition of vocational skills increases their
prosgect of securing employment, il reject the idea that 2l vgcational classes
within their school envircsment wiil lead them to a job.

3. The black students” career scepe is limited because of inadequate exposure {0
the 'arger society. hd

implications for Teachers .

Education jor specialized vocationa] needs for inner-cily students should focus
on occupational and community needs. The vocatinnal training must relate closely
1o the skills and knowledge used on the job. Reasons for learning various tasks in
vocational programs must be delineated and differentiated in the minds of the
students.

Teachers must develop vocational skills of their students by utilizing their exist-
ing abilities. Each learning task should be discussed with 2ach student so that there
is 2 purpose to the learning experience. Both learning tasks and equipment used
must be as similar as that found in the occupation for which the training ic being

given. -




Academic Characleristic 18, Interacting Relstionships

Black innercily, low-socioeconomic high school students confront their
academic and social worid in a physical, visual and tangible manner {oc a higher ratic
than used with oral abstractions.

*

Mark an “X” in the box below the picture that is most like the afttitude you have
towards your school and environment.
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Discussion of Findings
The students responding {o the-questionnaire sezec!ed ata hzgh frequency the
negative characteristic pholograph and thereby indicated a disagreement with
characteristic 18. Thus, characteristic 18 for this study’s findings is rejected.
Black inner-city students have positive attitudes toward physicé; school ac-
tivities, but not on a higher ratio than atiitudes toward academic schob; activities.

All photographs received similar percentages of selections {14 to 39 perceént). There

app2ared o be no meaningiul associatiocn among the four photographs, aithough

photograph “D™ depicts studying which received 39 percent of the sebﬂig& The
findings appear to indicate that academic characteristic 18 is false. -

Advisory Commitiee’'s Projected Opinions

1. . The majorty of black students 1 hen properly motivated have the capacity to
relate positively to the abstractions of their academic environment.

2. The majority of black students will relate to their academic activities in a
positive manner when correlations between the abstract and concrete are
properly drawn and the goals of leaming are accepted..

3. The black students’ interest in physical activity should Se utilized in the instruc-

tional setting. -

implications for Teachers
Some inner-city students are iost in academic symbols, formulae, and other ab-

stracts ihat do not allow theg) to be “somebody” in the eyes of their peers. A com-
petent teacher recognizes the fulfifiment of basic psychological needs and that peer
recognition is necessary to the welfare of the_maturing adolescent. The use of a
multiformity of various audio-visual materials can assist in acquiring the abstract
concepts. It is essential that teachers have a thorough knowledge of the abstract
concepts, so that each can adjust and relate the concepts to the various learning
levels of the students within their classes.




DISCUSSION

-

Of the 18 characteristics studied, the students who responded selected 11 that indi- '
cated agreement and selected seven that indicated disagreement Tabie No. 2

|
|
|
|
|
\
|
|
|
|
|
|
|
\
|
|
|
|
a 4 ] |
PHOTO AGREED ’ DISAGREED 1 sicomri
\
|
|
|

TABLE 2
SUMMARY OF AGREEMENT AND DISAGREEMENT WITH CHARACTERISTIC STATEMENTS
CHARACTERISTICS TYPE I pOSITIVE | NEGATIVE|POSITIVE |NEGATIVE | CAMCE
R —— - HIGH LOVi Ltow Hf -
1 s LIVING ENVIRONMENT POS. X d YES
2 ADULT MODELS ; 1;05. j X YES
3. LOYAL RELATIONSHIPS POS. X 4 - YES
4. COMMUNICATION SKILLS ‘ POS. x ' YES
S. MATERIALISTIC CONCERNS ! POS. | X YES |
6. EMOTIONAL REACTIONS ; POS. " x YES
—7. REPETITIVE EVYENTS ] NEG. X YES 1
& LIMITED EXPERIEHCE; ) NEG. | X 7 - YES
. 9. RESENTFUL OF AUTHORITY NEG. | « = X YES - ‘
10 HOSTILITY AND ALIENATION ;EG. | \X YES-
11. SUCCESSFUL EXPERIENCES i POS. X YES ’ |
12, Assrk;\cr IDEAS _ ' POS, X YES ‘
3. WORK CAPABILITY | eos. ) X . YES |
14 NON-PERSONAL REFERENCES POS. X - YES
15. INADEQUATE COUNSELING - POS. X ) YES y
16. FAILURE SYNDROME . POS. > S YES
17. VOCATIONAL OBJECTIVES - POS. X YES {
18. INTERACTING RELATIONSHIPS ‘ NEG. X y YES
oas 1 - b s | 2 5 2 ' .

depicts tne characteristic for which there was agreement and disagreement by
student selection. 49
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There are a number of reasons why the students studied did not necessarily
agree with the characteristic statements. it is possible that the characteristic photo-
graph was misieading, how.ever, numerous conferences with students were held
during the developmeni of ihe questionnaire, and through their review and sugges-
tions the characteristic prctures were confirmed and directions written in 2 language
suggested by the students.

There is a probability that the generation of students s!udxed have different in-
sights and opinions than the students who were studied when the characteristic
statements were developed originally. If this assumption is true, then reexamination
of the characteristic statements must be a continuous proc:ass in order to comply
with changing values of each generation. 1t is possible also-that the‘Bﬁgina!‘charac-
teristic statements were developed in a period of greatér national strife than the .
period of time 1n which the study was conducted, and, thus, different responses
would resuit. '

Whatever the case may be for differences in this study with other studies of low-
socioeconomic black students’ social and academic cha*actériéticsi, the results of
this study shouid be given serious consideration in the reexamination of the
schools’ relationship to the low-socioeconomic black student.

. Poor black families, as is true of ail other poor people, are not satisfied with
their poverty. These poor families are working hard to get money in order to improve.
their living standard. There are a number of routes open to obtain money, both legal
and llegal, but Sducation is one route than can help them raise their living standard
and achieve economic stability. - i

Numerous studies have drawn conclusions concerning.the characteristics of the
iow-socioeconomic black student; however, this study found disagreement with
seven of the ¢characteristics identified in previous studies. To project the findings of
this study to all low-socioeconomic black students is just as absurd as generalizing
the discussed characteristics of this study as typical of all black people. Research
findings concerned with teaching must be repjicated numerous times ard analyzed
i the nstructional setting. A cognizance of characteristic factors affecting low-
socioeconomic black student learning will result in curriculum cortent and instruc-
tional procedures that are relevant and effective. ’

The “Implications for Teachers” discussion that is contained in the previous
section of this publication must be considered in developing instructional content
" and strategies. These implications apply to all teachérs, Teachers of vocational
education must be aware of a number of concerns related to the low-socioeconomic




black student. Vocational education teachers should restrain black student
aspirations that may reach a state of unrealism — the desire for esoteric careers for
which they have neither the background nor potential to attain. To many black
students, the occupational fields represent the lowest aspiration level. This is a
tesuit of the types of employment available to blacks. Schools must provide exam-
ples of success models within the students’ abilities- and interests which are
coupled with viable instructional activities that lead tc a relevant world of work.

lack students jack knowledge of high-paying high-status vocational oc-
cupations. However, they are familiar with professional occupations having high
mone-tary rewz:ds. It is imperative that schools mdke information available to black
students that presents the status role of the marny fine occupational empliocyment
opportunities. Currently, occupational fields represent the most dynamic, most pro-
gressive, and most lucrative areas of employment — yet the status that should be
assigred to these occupations is lacking in the black community.

Vocational education must have a variety of offerings to meet the needs of all
students. A compensatory prc;gram must be coupled with vocational education to
help students make up that in which they are deficient in order to purSue success-
fully the curriculum off2rings. The emphasis must be on success. Failure helps no
one and the low-socioeconomic black students need confidence in themselves and
in the educational system. .

"

~ b‘i i
- ’ ~ -

CONCLUSION . ~

A summary of some basic teaching principles is provided herein. The 20 prin-
ciples presented are as applicable to vocational education as they are to all areas of
secondary education. ’ L

1. The equality of opportunity in the high school means provision for an -opti-
mum program for all kinds of abilities, backgrounds, and educational and voca-

tional goals. . ‘ ¥ .

2. The students’ individual télents, interests, educational and vocational goals,
physical and mental handicaps, or learning limitations should be integrated,
as much as is reasonably possible, into the total life of the school.

3. The content of education for all youth should challenge them to explore the
world in which they live, their cultural inheritance, and provide salable skills
necessary for employment upon graduation.

Di
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4. The building of curriculum involves, in addition to knowledge of subject matter,
a knowledge of students, community, social trends, and principles of leaming.

5. The common elements of the program of studies should embody a well-balanced
general education that includes orovisions for civic, intellectual, social, cultural,
health, mental, and family-life needs of every student regardiess of his oc-
cupational goals.

6. The educational program of the secondary school shou!d be developed with the
participation of parents and other citizens.

7. The vocational education programs must be developed by an occupational an-
alysis and designed to meet the student needs and occupational demands.

8. The common learning experiences should give attention to the problems youth
face in their world of today.

9. The extent of understanding the nature and problems of adolescents influences
the degree to which a teacher can provide a rich environment for inteliectual,
occupational skili and social development.

10. The school experience should recogmze the adolescents stnvmg to achieve in-
dependence and adult status as a normal phase of growing up.

11. The school experience should assist the adolescent in achieving a desirable
relationship with his age mates of both sexes. '

12. The teacher should face realistically the fact that an adolescent in his reiations
wnth the schooi and the outsnde world lives in a confusnoq of double standards.

13. The teachsr should become well-acguamted with the interests, backgrcunds,
previous achievement, 2nd personal qualities ofve_very student in the classroom.

14. The teacher-student relationship in the secondary school should be based upon
mutual understanding, confidence, and respect among all those who participate
in the learning situation. ‘ -

15. The instructional practices in the secondary school shculd make the unique
talents of individual teachers available to the greatest possible number of
students. ) ‘

16. The instructional practices and teacher-student refationships in a secondary”™
school should pérmit and encourage the use of a wide variety of -human and
material resources both within the school and from the community as a whole.

17. The student has a desire for and an interest in gaining new ideas, developing
new interests, acquiring new skills, and gaining knowledge.

18. The-differences-in-opinions, abilities, and interests among individuals should be
recognized and accepted as desirable and normal.

-
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19. The instructional practices sf;ouid recognize the wide range of differences
among individual studen}s in pefsonality and cha{actef' qualities, interests, out-
of-schoc! backgrounds, and ability to achieve in school.

20. The guidance program should draw on all the resources of the school and of the
community which may contribute in some way to the guidance services.

Utilization of the basic princip!es of education (of which the previous list is a
small segment) should resulf in longer school retentlon of low-socioéconomic black
students. Integration of these principles into the mstructlonal setting should assist
these students in achieving more extensive learning attainment — learning attain-
ment that will offer recognition of self-worth and economic security through the at-
tainment of relevant salable skills. The school, to be effective and the recipient of
support from those who finance its endeavors, must redirect its efforts toward meet-
ing needs.of its clientele and community. The days of-learning for learning alone are
gone; the days of purposeful !eammg are here and the school must fulfill the

challenge
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